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Who am I? 

•  Seth Martin 
•  Washington Court House Mental Middle School 
•  6th Grade Inclusion Language Arts Teacher 
•  FAMS – Formative Assessment in Middle School 
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What is Formative Assessment? 

“Formative Assessment is a planned 
method of collecting data (formally 

and informally) in order to give 
descriptive feedback to both teacher 

and student so they can do their 
respective jobs better.” 

- Seth Martin 
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Core Ideas  
of Formative Assessment 

1.  There should be clear targets/goals.  
2.  Feedback should be used often to move learning 

forward and be used often.  
3.  Both teacher and students are equally involved.  
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Part 1: 
 
Clear Targets/Standards/Goals/I Cans… 
Or 
Whatever It Is You Call Them,  
But Let’s Just Be Clear 
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What Does “Clear” Mean? 

When we say clear, we keep these things in mind: 
 - We invested in a degree in etymology to 

decipher the standards. 
 - We must state them in a way our kids will 

understand what they need to know. 
 - We must state them in a way our kids will 

understand what that knowledge looks like. 
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Example of Sixth Grade 
Language Arts Standard 

CCR – Analyze how and why 
individuals, events, and ideas 
develop and interact over the 
course of a text. 
 

RL. 6.3 
Describe how a particular 
story’s or drama’s plot 
unfolds in a series of episodes 
as well as how the characters 
respond or change as the plot 
moves toward a resolution. 

 
 

What do students 
need to know? 
•  Plot Structure 
•  Conflict/Resolution 
•  Direct Characterization 
•  Indirect Characterization 
•  Types of Characters 
•  Setting 
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What Are the Benefits of Levels? 

It helped both teacher and student answer: 
 
q Where am I now? 
q Where do I need to go? 
q How will I get there? How will I maintain? 
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What Does That Look Like? 

Master 
 

 

Warrior 

Apprentice 
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What Does That Look Like? 
•  Able to explain how every event  

connects back to all conflicts (major 
and minor) and how those events do 
or do not change the characters. 

 

•  Able to identify the main conflicts, 
the major events working toward the 
resolution and how the conflict is 
resolved. 

 

•  Works on knowing the parts of a 
plot and explains how each part 
makes up a story. 
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Red/ 
Yellow/
Green 

With each activity, the teacher and 
sometimes students decide which 
level it will fall under. If everyone 
is aware of what is expected, then 
they can properly prepare. This 
has been extremely helpful with 

higher achieving and those 
students who display perfectionist 

tendencies. 
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Part 2:  
 
Feedback for What It’s Worth 
And 
It’s Worth Its Weight. 
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What Are the Guiding Principles of 
Feedback? 

•  Feedback should…  

          Have Multiple Forms 

 Take Place Often 

             Use Specific Language 

       Have a  Singular Focus 
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A Moment for Modeling 

•  We know it takes time…to model it, to practice and 
for it to be effective… so we expect that. 

•  We use student examples. 
•  We show examples of good feedback/bad feedback. 
•  As it becomes routine, our students begin to expect 

good feedback. 
•  If we are finding questionable feedback, we go back 

and look at our standards or rubric. 
•  The importance of this cannot be overstated. 
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MWA 
Windows 

By having three “parking lots,” 
students can post and discuss 
answers. This helps create a 

environment of Self, Peer, and 
Teacher Assessment. 16 



Students Observing Teacher’s Notes 
on their work… 

As students came in to class, 
they received feedback on 
group work they had done the 
day before in order to prepare 
to write their own poems. 

17 



Questioning During  
Classroom Discussion 
•  We use Intensive Questioning – Focusing on a few 

students each day. 
•  We plan it out but also leave room for leeway. 
•  We hate wait time, but we use it all the time. 
•  We are collecting data the whole time. 
•  We follow up with corrections and another 

opportunity to use what they learned. 
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Classroom Discussion Examples 

•  Example 1: 
 “Jojo, please explain how Roberto was a dynamic character?” 
 “Billy Bob, do you agree with Jojo’s? Why or why not?” 
 “Sally Sue, who do you agree with? Why?” 

•  Example 2: 
 “I have a problem!” 

 It can be something the student said or it can be an example 
 the teacher gives. If it is something a student said, give 
 the student who made the mistake the first crack at fixing it. 
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Leveled Questioning 
•  If the protagonist was to face a 

similar conflict such as another 
bully, how do you think they 
would solve that problem?  

•  Explain how the conflict affected 
the protagonist and how the 
protagonist attempted to fix the 
problem. 

•  Label the parts of the plot chart 
and the identify the conflict of the 
story and how it was solved.  20 



Leveling Question Lead to More 
Teaching Questions 

•  Some say Jackie Cochran was bold, others would say 
she was brash. The word brash is defined as having 
high energy but being tactless. What do you believe? 
Use examples of someone being bold and someone 
being brash to prove your answer.  

•  Based on what we read, bold may not the best choice 
to describe Jackie Cochran. Which of these words are 
better? Explain why. 

 Disagreeable      Brash      Mellow   Demeaning        
 Self Confident    Honest    Tactful   Brazen 

 

•  Bold is defined in the dictionary as not exhibiting fear 
in the face of rules or danger. Make a list of things 
Jackie Cochran did that show she was bold. 
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Show Me Your 
Thoughts… 
One of the most 
powerful insights we 
have is when we have 
students explain their 
thinking. Why do you 
think what you do? It 
helps us know where 
there is a break down 
in understanding, or 
there is a 
misunderstanding, or 
if a student truly 
grasps the content. 
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Show Your Classmates Your Thoughts… 

We will often take class 
time to show students 
what their classmates 
answered and allow 
them to analyze them 
for strengths and 
weaknesses.  
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The question was which line of text best 
encompasses the main conflict? 
 
Answer: A) “One hot summer day she went to go 
find the boar. No one in Glen Morgan had ever 
been past the old black Dodge as far as she knew.” 
 
Both students chose A but one understood their 
thinking and the other couldn’t prove their answer. 



Gallery Walks 
Based on the classroom standards, students evaluate their peer’s work. 
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Post and Analyze 
Each student or group offers one sentence from the text that they 
best feel represents the given topic. For this assessment it was 
conflict. Then they post them under their topic. In a group, they 
then analyze which one best does the job. Groups can also 
eliminate answers that don’t work.  25 



Assess on the Desk 
Students use dry erase markers to write on their desks 
creating a representation of their learning or to answer 
questions. Students can then go on a gallery walk adding 
their own thoughts, correcting false information, and 
asking questions. At the end, students finish at their 
original desk and evaluate.  
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Tactile Representation 

Students get hands-on by creating something such as this 
plot chart. The next group then is able to correct and add 
information such as the conflict. With each step, groups 
checked over previous information and then added the 
new required material. At the end, students when back to 
their original area to evaluate. 
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Self Assessment  
Following Activity 

At the end of the practice 
session, students assess 
themselves and what they 
learned so that hopefully when 
given another chance later in 
the period or the next day, they 
will be able to implement the 
new things they have learned. 
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Sector 7 

As students discussed, they could reference questions they could ask themselves as they read as well as 
some good and bad feedback responses. While one student wrote down their feedback on sticky notes 
and placed them on the back of the writing, The other wrote the feedback down on their group’s paper. 

After students each wrote a section of Sector 7, we displayed 
their stories around the hall. Next, pairs of students did a gallery 
walk giving feedback based on the standards. They each     
found one star and one wish. 
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Pencil & Paper  
Self Assessment 
 

 
Takes Time 
 
Takes Practice 
 
Takes Modeling 
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Student Example  
of Self Assessment 

At the end of lesson, project, or 
activity, students will evaluate 
their work based on class 
standards. Then, they will make 
a plan for what they think they 
need to do to improve or remain 
at the same level. 
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Self Assessment 
with Teacher Feedback 
 

 
Takes Time 
 
Takes Practice 
 
Takes Modeling 
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Example of  
Nonfiction Summary 

Feedback 

When providing written feedback, 
we include one positive and then, 
one thing they need to do to 
improve. Sometimes this can be 
difficult, but as there is a balance in 
life, so should there be in feedback. 
Also, we make sure to only focus 
on one thing to improve at a time.  
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Student and 
Teacher Rubric 

Before students turn in a 
rough draft or final copy, 
they fill out a rubric. Then, 
as the teacher grades it, they 
fill in this feedback. The 
student circled where they 
thought they were at and the 
teacher highlighted his 
interpretation.  
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Example of  
Summative 
Assessment  

 
 

Marking each question 
with which standard it 
is helps students know 
what they did well and 
what they still need to 
work on… 
 
It will help the teacher 
be able to focus their 
re-teaching efforts. 
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Part 3:  
 
Goal Setting 
Or 
So Now What? 
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Effort 

•  One of Robert Marzano’s Nine Effective Practices. 
•  Research notes the direct connection between effort 

and achievement. Often, the harder you work, the 
more you achieve. 

•  Students don’t always understand this connection so 
it must be explicitly and implicitly taught. 

•  “How Not To Talk To Your Kids” by Po Bronson, 
New Yorker Magazine, Aug 2007 
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Effort Rubric 
A student/teacher created effort rubric is posted on 
the wall. It’s focus is on what can be observed. 
Rather than “Pay Attention,” we have “Head Up,” 
“Look at Speaker,” and “Volunteer My Thoughts 
When It’s My Turn.”  
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Effort 
Rubric 

 

                                     
 

                  Sometimes we use the effort rubric or checklist: 
  To Set Class Expectations  
                                                
                                                To Decide Personal Goals                                                      
 
                                                                                               To Ponder as an Exit Slip 
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Goal Sheets 1 
Each week, usually at the end of class on Monday, 
we ask students to write goals for themselves. We 
really work on being specific on how they will 
attempt to accomplish these goals. 
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 Goal Sheet 2 
The next week when fill out our next goal sheets, 
we ask the students to look back and state whether 
they made their goal or not. Haley’s expectations 
weren’t met. It was a bit hard to do. 41 



Test Examples 
As students take the test, they circle the smiley face if 
they are 100% sure of the answer, the triangle if they are 
fairly sure, and the down arrow if they are guessing. This 
allows for self/teacher assessment of knowledge which 
can lead to some interesting discussions. 
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Graphing 
the Results 

After each assessment, 
students track their 
results of both their 
expected and actual 
levels of achievement in 
the given standard as 
well as their effort. If it 
is a standard test with 
multiple choice, short 
answer and extended 
response, then they fill in 
how many questions they 
knew, guessed at, and 
did not know at all.   
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Wrapping Up 

•  Contact Information: 

 Seth Martin 
 seth.martin@wchcs.org 
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