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Intended Outcomes 

�  Participants to be introduced to 
Cultural Proficiency as a shared 
priority.  

�  Participants to be introduced to 
assets-based approaches. 

�  Participants to be examine 
assumptions about students. 

�  Participants to be introduced to 
a framework for fostering 
challenging conversations. 



‘Our Community of Practice’ 

�  Raymond Terrell 
�  Kikanza Nuri 
�  Delores B. Lindsey 
�  Randall B. Lindsey 
�  Brenda CampbellJones 
�  Franklin CampbellJones 
�  Laraine Roberts 
�  Richard S. Martinez 
�  Stephanie Graham 
�  R. Chris Westphal, Jr. 
�  Cynthia Jew 

�  Linda Jungwirth 
�  Jarvis Pahl 
�  Keith Myatt 
�  Michelle Karns 
�  Diana Stephens 
�  Carmella Franco 
�  Maria Ott 
�  Darline Robles 
�  Reyes Quezada 
�  Richard Diaz 
�  Karen Kearney 
�  Delia Estrada 



In Appreciation 

 

Terry 
Cross 



Key Terms 
� Educator – any employee of the school 

district 
� What’s Happening on Campus – Our 

‘inside-out’ process of change begins with 
an assets-based approach to students and 
their families  



‘Inside-Out’ – What do You Hear? 

�  In what ways do you hear students from 
low-income and impoverished communities 
described? 

�  In what ways are your parents, guardians and 
foster care providers from low-income or 
impoverished communities described? 

� What terms are used to describe the 
neighborhoods in which your students live? 

�  In what ways are the languages your 
students speak at home described? 



Cultural Perceptions 
Engage in the activity: 
 
•   Select a partner that you do not know 

well. 
•   A and B? 
•   A shares her perceptions about B (next 

slide) 
•   B responds to those perceptions 
•   B shares his perceptions about A 
•   A responds to those perceptions 



Share your perceptions: 
How do you think your partner would 
respond? 

ü Country of family origin and heritage 
ü Languages spoken 
ü Interests or hobbies 
ü Favorite foods 
ü Preferred types of movies, tv programs 
ü Preferred types of music 
ü Pets, if any, or favorite animals 
ü Fantasy vehicle 



Distribution of Poverty 2010 



Poverty – Race & Ethnic Data 



2010 Poverty Rates 



Underrepresentation –  
Gifted Programs 



We must be Mindful 
Ellen J. Langer, Harvard University 

�  Mindlessness 
◦  Stuck in old categories of 

thinking; 

◦  Acting on old information 
and data; 

◦  Viewing work and 
decisions through single 
perspective;  

◦  Satisfied with routines and 
status quo; and  

◦  Comfortable with 
certainty and 
predictability. 

�  Mindfulness 
◦  Continually creating new 

categories for thinking; 

◦  Open to continuous scrutiny, 
new information and asking 
for new data; 

◦  Expecting and requiring 
multiple perspectives for 
decision making; and 

◦  Willing and capable of 
inventing new expectations 
based on new experiences. 



Cultural Proficiency 
�  Is an inside-out approach and the 

theme for our sessions 
◦  Is about being aware of how we - as 

individuals and as organizations - 
work with others 

◦  Is about being aware of how we 
respond to those different from us 

◦  Is about visible and not so visible 
differences 

◦  Is about preparing to live in a world 
of differences 

�  Is a worldview, a mindset; it is the 
manner in which we lead our lives 

�  Cannot be mandated; it can be nurtured 



The Tools of Cultural Proficiency  
 
�  The Barriers 
◦  Caveats that assist in responding 

effectively to resistance to change 
�  The Guiding Principles 
◦  Underlying values of the 

approach 
�  The Continuum 
◦  Language for describing both 

healthy and non-productive 
policies, practices and individual 
behaviors 

�  The Essential Elements 
◦  Five behavioral standards for 

measuring, and planning for, 
growth toward cultural 
proficiency 



Questions that Guide Our Work 

�  What barriers to student learning exist within the 
district, our schools, and us? 

�   What are your, your school’s, and the district’s core 
values that support equitable learning outcomes for 
students? 

�   What examples do you have for unhealthy and healthy 
language, behaviors, policies and practices used by you 
and your district and school colleagues? 

�   What standards do you, district/school use to ensure 
equitable learning outcomes for students?  

�  To what extent are you satisfied with student learning 
outcomes in your school and in your district? 

 



Overcoming Barriers to  
Cultural Proficiency 
�  The presumption 

of entitlement 

�  Systems of 
oppression 

�  Unawareness of 
the need to adapt 

�  Resistance to 
change 



5 Key Terms 

Write 5 terms or short phrases that 
describe the essence of who you are. 
If these were taken from you, you 
would not be the person you are. 



Focus on Assets:  
Highlighted Guiding Principles 
�  The family, as defined by the 

culture, is the primary 
system of support in the 
education of children 

�  School systems must 
recognize that marginalized 
groups have to be at least 
bicultural 
‘Community-centric’ vs 

‘School-centric’ 
�  Schools must recognize and 

adjust to effects of historical 
oppression - over 
representation in special 
education and under 
representation in gifted 
programs 

 



Compliance vs. Transformative 
Approaches 
�  Destructiveness – 

eliminate all references 
to socioeconomics of 
“others” 

�  Incapacity – trivialize 
other’s cultures & 
socioeconomic status 

�  Blindness – ignore 
experiences of others 

 

�  Precompetence – 
awareness of how little 
is known 

�  Competence – inclusive 
of cultures and 
socioeconomic 
communities different 
from yours 

�  Proficiency – advocacy; 
instruments for 
creating socially just 
society 

 



The Continuum:  
Deficit & Asset Thinking 

�  Other-directedness 
�  Find reason to blame 

and shame 
�  Fix what is perceived to 

be broken and needing 
to be fixed 

�  Some issues need not be 
‘fixed’ – color, language, 
employment 

�  Views education as 
‘Windows” 

 

�  Personal and community 
scales 

�  Focus on own skill or 
will issues 

�  Build on what others 
know and do 

�  View culture as a 
building block, not a 
liability 

�  View education as 
“Mirrors” to examine 
assumptions and devise 
new approaches 

 



Too Frequent Conundrum –  
Schools Regard for Communities 

�  In Loco Parentis – parents’ perceived limited 
capability leads to need for transmitting 
middle class values 

�  Teaching Middle Class Behavior – students 
learning comportment, or how to behave. 

�  Extolling Value of College Degree – when 
expression is about earning power, not for 
controlling one’s destiny. 

�  “Othering the Poor” – the words used that 
imply superior-inferior relationships 

 



Essential Elements as 
Standards for Self & School 

�  Assess cultural knowledge – learning about the 
community and how educators’ react to the community. 

�  Value diversity – create inclusive formal and informal 
decision making groups of people with differing 
experiences. 

�  Manage the dynamics of difference – model problem 
solving as natural and normal processes within school. 

�  Adapt to diversity – learn about and use experiences of 
other cultural groups in all school settings. 

�  Institutionalize cultural knowledge – make learning 
about socioeconomic groups integral to professional 
development. 



Dilt’s Nested Levels 



Bottom-Up, Inside-Out Change  
From the System to the Individual 

� Who am I, and who are we, in terms of the 
community we serve? 

� Why do we do what we do? 
� How will we develop and use the skills that 

we have to be more successful with our 
students? 

�  In what specific behaviors will I or we have 
to engage to be more effective? 

� What do we need to begin? 



Cultural Proficiency is 
attainable when. . . 

� We believe all students deserve high-
level education 

� We believe students’ cultures are 
foundations upon which to build their 
educational experiences 

� We believe that we can educate our 
students 



‘Shadow’ or ‘Light’? 

“I think . . . of educators 
who create the 
conditions under which 
young people must spend 
so many hours: some 
shine a light that allows 
new growth to flourish, 
while others cast a 
shadow under which 
seedlings die.” 

 
Parker Palmer, Let Your Life Speak, 2000, 78 



Cultural Proficiency 
Publications 

At corwinpress.com: 
� 13 books, each of which applies the 4 

Tools of Cultural Proficiency to 
educational practices 

� eLibraries 
� eCourses 
� Professional learning events 
� On-site consulting 
� Read-to-earn graduate credit 



National Center for Cultural 
Competence 
  

http://www11.georgetown.edu/research/gucchd/nccc/ 
 
For community and mental health resources in service 
of  
multilingual, multicultural populations 
& 
As a resource for Problem-based Interventions 



THANK YOU FOR YOUR TIME, YOUR EXPERIENCE, YOUR OPEN 
MINDS, YOUR DETERMINATION, YOUR COOPERATION, AND 
YOUR CULTURALLY PROFICIENT LEADERSHIP 


