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CCSS Grade Bands

Stimulus Title Stimulus Author Lexile SR RMM

2-3 420-820 0.36-5.62 3.53-6.13
Lexile 4-5 740-1010 3.97-8.40 5.42-7.92

Source Rater 6-8 925-1185 5.85-10.87 7.04-9.57

Reading Maturity Metric 9-10 1050-1335 8.41-12.26 8.41-10.81

11-CCR 1185-1385 9.62-13.47 9.57-12.00

Criteria Very Complex Mark 
(if present)

Moderately Complex Mark 
(if present)

Readily Accessible Mark 
(if present)

PURPOSE

The text contains multiple purposes, and the 
primary purpose is subtle, intricate, and/or 
abstract

The primary purpose of the text is not stated 
explicitly but is easy to infer based upon 
context or source; the text may include 
multiple perspectives

The primary purpose of the text is clear, 
concrete, narrowly focused, and explicitly 
stated; the text has a singular perspective

TEXT STRUCTURE  

Connections among an expanded range of 
ideas, processes, or events are often implicit, 
subtle, or ambiguous; organization exhibits 
some discipline-specific traits; any text 
features are essential to comprehension of 
content

Connections between some ideas, 
processes, or events are implicit or subtle; 
organization is generally evident and 
sequential; any text features help facilitate 
comprehension of content

Connections between ideas, processes, and 
events are explicit and clear; organization is 
chronological, sequential, or easy to predict 
because it is linear; any text features help 
readers navigate content but are not essential 
to understanding content

LANGUAGE FEATURES

Language is generally complex, with abstract, 
ironic, and/or figurative language, and archaic 
and academic vocabulary and domain-
specific words that are not otherwise defined; 
text uses many complex sentences with 
subordinate phrases and clauses

Language is often explicit and literal but 
includes some academic, archaic, or other 
words with complex meaning; text uses some 
complex sentences with subordinate phrases 
or clauses

Language is explicit and literal, with mostly 
contemporary and familiar vocabulary; text 
uses mostly simple sentences 

KNOWLEDGE DEMANDS

The subject matter of the text relies on 
specialized, discipline-specific knowledge; the 
text makes many references or allusions to 
other texts or outside areas; allusions or 
references have no context and require 
inference

The subject matter of the text involves some 
discipline-specific knowledge; the text makes 
some references or allusions to other texts or 
outside ideas; the meaning of references or 
allusions may be partially explained in context

The subject matter of the text relies on little or 
no discipline-specific knowledge; if there are 
any references or allusions, they are fully 
explained in the text

USE of GRAPHICS
(Optional)

Graphics are essential to understanding the 
text; they may clarify or expand information in 
the text and may require close reading and 
thoughtful analysis in relation to the text

Graphics are mainly supplementary to 
understanding the text; they generally contain 
or reinforce information found in the text

Graphics are simple and may be unnecessary 
to understanding the text

AUDIO STIMULUS
(Optional)

Spoken language is highly academic and 
technical, and the points made are often 
implicit; the content seldom overlaps with the 
content in the text with which it is paired, and 
the relationship between the two texts is 
subtle and intricate 

Spoken language includes some academic 
vocabulary and/or some technical language, 
and the points made are sometimes implicit; 
the content introduces some ideas or points 
not present in the text with which it is paired

Spoken language is non-technical, and the 
points made are highly explicit and coherent; 
the content bears a clear relationship to the 
text with which it is paired and may even 
repeat the same points

VISUAL/VIDEO STIMULUS
(Optional)

The visual presentation is essential to 
understanding the text with which it is paired; 
it may clarify or expand information in the text 
and requires close reading or thoughtful 
analysis in relation to the text 

The visual presentation is mainly 
supplemental to understanding the text with 
which it is paired; it is fairly easy to 
understand and generally reinforces 
information found in the text

The visual presentation is simple and only 
slightly reinforces understanding of the text 
with which it is paired; it is easy to understand 
and engages the reader more than it provides 
information   

Grade Level 

Complexity Level

Informational Complexity Analysis Worksheet

Qualitative Analysis:  rubric to analyze text complexity and place a text within a specific grade

Quantitative Analysis: Computer-based quantitative tools used to analyze text complexity and recommend placement of a text within a grade band

Briefly explain recommended placement based on your consideration of the 
Quantitative and Qualitative results recorded above. Final Placement Recommendation

Notes

Text-Analysis Tools

*Texts such as poetry, drama, transcripts, and those depicting step-by-
step processes will be assigned a grade level based on a qualitative 
evaluation

NOTES



CCSS Grade Bands

Stimulus Title Stimulus Author Lexile SR RMM

2-3 420-820 0.36-5.62 3.53-6.13
Lexile 4-5 740-1010 3.97-8.40 5.42-7.92

Source Rater 6-8 925-1185 5.85-10.87 7.04-9.57

Reading Maturity Metric 9-10 1050-1335 8.41-12.26 8.41-10.81

11-CCR 1185-1385 9.62-13.47 9.57-12.00

Criteria Very Complex Mark 
(if present)

Moderately Complex Mark 
(if present)

Readily Accessible Mark 
(if present)

MEANING

Multiple levels of meaning that may be difficult 
to identify, separate, and interpret; theme is 
implicit, subtle, or ambiguous and may be 
revealed over the entirety of the text

Multiple levels of meaning that are relatively easy 
to identify; theme is clear but may be conveyed 
with some subtlety

One level of meaning; theme is obvious and 
revealed early in the text

TEXT STRUCTURE 

Prose or poetry includes more intricate 
elements such as subplots, shifts in point-of-
view, shifts in time, or non-standard text 
structures

Prose includes two or more storylines or has a plot 
that is somewhat difficult to predict (e.g.; in the 
case of a non-linear plot); poetry has some implicit 
or unpredictable structural elements

Prose or poetry is organized clearly and/or 
chronologically; the events in a prose work are 
easy to predict because the plot is linear; poetry 
has explicit and predictable structural elements

LANGUAGE FEATURES

Language is generally complex, with abstract, 
ironic, and/or figurative language, and regularly 
includes archaic, unfamiliar, and academic 
words; text uses a variety of sentence 
structures, including complex sentences with 
subordinate phrases and clauses

Language is often explicit and literal but includes 
academic, archaic, or other words with complex 
meaning (e.g; figurative language); text uses a 
variety of sentence structures

Language is explicit and literal, with mostly 
contemporary and familiar vocabulary; text uses 
mostly simple sentences 

KNOWLEDGE DEMANDS

The text explores complex, sophisticated, or 
abstract themes; text is dependent on allusions 
to other texts or cultural elements; allusions or 
references have no context and require 
inference and evaluation

The text explores several themes; text makes few 
references or allusions to other texts or cultural 
elements; the meaning of references or allusions 
may be partially explained in context

The text explores a single theme; if there are 
any references or allusions, they are fully 
explained in the text

USE OF GRAPHICS
(Optional)

When graphics are present, the connection 
between the text and graphics is subtle and 
requires interpretation

Graphics support interpretation of selected parts of 
the corresponding written text; they may introduce 
some new and relevant information 

Graphics support and assist in interpreting text 
by directly representing important concepts from 
the corresponding written text

AUDIO STIMULUS
(Optional)

Spoken language is academic, abstract, and/ 
or archaic, and the dialogue establishes 
meaning that is often implicit; the content 
seldom overlaps with the content in the text 
with which it is paired, and the relationship 
between the two texts is subtle and intricate

Spoken language includes some archaic and 
academic vocabulary, and the dialogue  
establishes meaning that is sometimes implicit; the 
content introduces some ideas not present in the 
text with which it is paired

Spoken language is simple, conversational, 
and/or familiar, and the dialogue establishes 
meaning that is highly explicit, straightforward, 
and easy to understand; the content bears a 
clear relationship to content in the text with 
which it is paired and may even repeat the 
same language

VISUAL/VIDEO STIMULUS
(Optional)

The visual presentation is essential for gaining 
a deeper understanding of the text with which it 
is paired; it may provide additional information 
not otherwise conveyed in the text

The visual presentation is mainly supplemental to 
understanding the text with which it is paired; it is 
fairly easy to understand but not entirely predictable

The visual presentation is easy to understand; it 
engages the reader more than it enhances 
understanding of the text with which it is paired

Grade Level 

Complexity Level

Notes

Literary Complexity Analysis Worksheet

Qualitative Analysis: rubric to analyze text complexity and place a text within a specific grade

Quantitative Analysis: Computer-based quantitative tools used to analyze text complexity and recommend placement of a text within a grade band.

Text-Analysis Tools

*Texts such as poetry, drama, transcripts, and those depicting step-
by-step processes will be assigned a grade level based on a 
qualitative evaluation

NOTES

Briefly explain recommended placement based on your consideration of the Quantitative 
and Qualitative results recorded above. Final Placement Recommendation



 

 





 



 
GRADE 3 (August, 2013) 

CONDENSED SCORING RUBRIC FOR PROSE CONSTRUCTED RESPONSE ITEMS 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2  Score Point 1 Score Point 0 

Reading 

Comprehension of Key 

Ideas 

and Details 

 

*Notes: Type of textual 

evidence required is grade 

and prompt specific and 

included in the scoring 

guide 

 

 

The student response 

demonstrates accurate 

and full comprehension of 

the central ideas 

expressed in the text(s) 

and references the text 

explicitly. 

The student response 

demonstrates accurate 

comprehension of the central 

ideas expressed in the text(s) 

and references the text 

explicitly 

The student response may 

reference the text explicitly, 

but demonstrates limited 

comprehension of the 

central ideas expressed in 

the text(s). 

The student response does 

not demonstrate 

comprehension of the ideas 

expressed in the text(s). 

Writing 

Written Expression 

 

 

--The student response 

addresses the prompt and 

shows effective 

development of the topic 

and/or narrative elements 

by using reasoning, 

details, text-based 

evidence, and/or 

description; the 

development is largely 

appropriate to the task and 

purpose. 

The student response 

consistently demonstrates 

purposeful and controlled 

organization. and includes 

an introduction and 

conclusion. 

--The student response 

uses linking words and 

phrases, descriptive 

words, and/or temporal 

words to express ideas 

with clarity. 

--The student response 

addresses the prompt and 

shows some development of 

the topic and/or narrative 

elements by using some 

reasoning, details, text-based 

evidence, and/or description; 

the development is somewhat 

appropriate to the task and 

purpose. 

--The student response 

demonstrates purposeful and 

controlled organization. and 

includes an introduction and 

conclusion. 

--The student response uses 

linking words and phrases, 

descriptive words, and/or 

temporal words to express 

ideas with clarity. 

--The student response 

makes reference to the topic 

of the prompt and develops 

the topic and/or narrative 

elements minimally by using 

limited reasoning, details, 

text-based-evidence, and/or 

description; the development 

is limited in its 

appropriateness to the task 

and purpose. 

--The student response 

demonstrates purposeful 

organization. that sometimes 

is not controlled and may or 

may not include an 

introduction and/or 

conclusion. 

--The student response uses 

linking words and phrases, 

descriptive words, and/or 

temporal words to express 

ideas with limited clarity. 

--The student response may 

not address the prompt, 

does not develop the topic or 

narrative elements, and is 

therefore inappropriate to the 

task and purpose. 

--The student response 

demonstrates little or no 

organization. 

--The student response does 

not use linking words and 

phrases, descriptive words, 

and/or temporal words to 

express ideas with clarity. 

Writing 

Knowledge of Language 

and Conventions 

 

The student response 

demonstrates 

command of the 

conventions of standard 

English consistent with 

effectively edited 

writing. Though there 

may be a few minor 

errors in grammar and 

usage, meaning is clear 

throughout the 

response. 

The student response 

demonstrates command of 

the conventions of 

standard English 

consistent with edited 

writing. There may be a 

few distracting errors in 

grammar and usage, but 

meaning is clear. 

The student response 

demonstrates inconsistent 

command of the conventions 

of standard English. There 

are a few patterns of errors in 

grammar and usage that may 

occasionally impede 

understanding. 

The student response 

demonstrates limited 

command of the conventions 

of standard English. There 

are multiple distracting 

errors in grammar and 

usage that sometimes 

impede understanding. 

The student response 

demonstrates little to no 

command of the conventions 

of standard English. There 

are frequent distracting 

errors in grammar and usage 

that often impede 

understanding. 

 

NOTE: 



 
 The reading dimension is not scored for elicited narrative stories. 

 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 

people, developing characters personalities, and using dialogue as appropriate. 

 The elements of organization to be assessed are expressed in the grade-level  standards W1-W3 and elucidated in the scoring rules for each individual 

PCR. 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or field testing of tasks  



GRADES 4 AND 5 (August, 2013) 

CONDENSED SCORING RUBRIC FOR PROSE CONSTRUCTED RESPONSE ITEMS 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of Key 

Ideas and Details 

*Notes The type of textual 

evidence required is grade 

and prompt specific and 

included in the scoring 

guide. 

  

 

The student response 

provides an accurate 

analysis of what the text says 

explicitly and inferentially and 

references the text explicitly 

to support the analysis, 

showing full comprehension 

of complex ideas expressed 

in the text(s). 

The student response 

provides a mostly accurate 

analysis of what the text 

says explicitly and 

inferentially and references 

the text to support the 

analysis, showing 

extensive comprehension 

of ideas expressed in the 

text(s). 

The student response 

provides a minimally 

accurate analysis of what 

the text says and may 

reference the text showing 

limited comprehension of 

ideas expressed in the 

text(s). 

The student response 

provides an inaccurate 

analysis or no analysis of 

the text, showing little to no 

comprehension of ideas 

expressed in the text(s). 

Writing 

Written Expression 

 

. 

--The student response 

addresses the prompt and 

provides effective and 

comprehensive development 

of the topic and/or narrative 

elements by using clear 

reasoning, details, and/or 

description; the development 

is consistently appropriate to 

the task, purpose, and 

audience. 

--The student response 
demonstrates effective 
coherence, clarity, and 
cohesion and includes a 
strong introduction and 
conclusion. 
 
--The student response uses 

language well to attend to 

the norms and conventions 

of the discipline.  The 

response includes concrete 

words and phrases, sensory 

details, linking and 

transitional words, and/or 

domain-specific vocabulary 

effectively to clarify ideas. 

--The student response 

addresses the prompt and 

provides effective 

development of the topic 

and/or narrative elements 

by using reasoning, 

details, and/or description; 

the development is largely 

appropriate to the task, 

purpose, and audience. 

--The student response 

demonstrates coherence, 

clarity, and cohesion2, and 

includes an introduction 

and conclusion. 

--The student response 

attends to the norms and 

conventions of the 

discipline.  The response 

includes concrete words 

and phrases, sensory 

details, linking and 

transitional words, and/or 

domain-specific vocabulary 

to clarify ideas. 

--The student response 

addresses the prompt and 

develops the topic and/or 

narrative elements 

minimally by using limited 

reasoning, details, and/or 

description; the 

development is limited in 

its appropriateness to the 

task, purpose, and/or 

audience. 

--The student response 

demonstrates limited 

coherence, clarity, and/or 

cohesion2, and may or may 

not include a clear 

introduction and/or 

conclusion. 

-The student response 

shows limited awareness 

of the norms of the 

discipline.  The response 

includes limited 

descriptions, sensory 

details, linking and 

transitional words, or 

domain-specific vocabulary 

to clarify ideas. 

--The student response is 

underdeveloped and 

therefore inappropriate to 

the task, purpose, and/or 

audience. 

--The student response 

demonstrates a lack of 

coherence, clarity and 

cohesion. 

--The student response 

shows little to no 

awareness of the norms of 

the discipline. The student 

response lacks the 

descriptions, sensory 

details, linking and 

transitional words, or 

domain-specific vocabulary 

needed to clarify ideas. 

Writing 

Knowledge of Language 

and Conventions 

 

The student response 

demonstrates command of 

the conventions of 

standard English 

consistent with effectively 

edited writing. Though 

there may be a few minor 

errors in grammar and 

usage, meaning is clear 

throughout the response. 

The student response 
demonstrates command of 
the conventions of standard 
English consistent with 
edited writing. There may be 
a few distracting errors in 
grammar and usage, but 
meaning is clear. 
 

The student response 

demonstrates inconsistent 

command of the 

conventions of standard 

English. There are a few 

patterns of errors in 

grammar and usage that 

may occasionally impede 

understanding. 

The student response 

demonstrates limited 

command of the 

conventions of standard 

English. There are multiple 

errors in grammar and 

usage demonstrating 

minimal control over 

language. There are 

multiple distracting errors 

in grammar and usage that 

sometimes impede 

understanding. 

The student response 

demonstrates little to no 

command of the 

conventions of standard 

English. There are frequent 

and varied errors in 

grammar and usage, 

demonstrating little or no 

control over language. 

There are frequent 

distracting errors in 

grammar and usage that 

often impede 

understanding. 

  



 

 

NOTE: 

 The reading dimension is not scored for elicited narrative stories. 

 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, objects or 

people, developing characters personalities, and using dialogue as appropriate. 

 The elements of organization to be assessed are expressed in the grade-level  standards W1-W3 and elucidated in the scoring rules for each individual 

PCR. 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or field testing of tasks 

 

 



GRADES 6 -11 (August, 2013) 

 CONDENSED SCORING RUBRIC FOR PROSE CONSTRUCTED RESPONSE ITEMS 
 

Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of Key 

Ideas and Details 

*Notes The type of textual 

evidence required is grade 

and prompt specific and 

included in the scoring guide. 

 

The student response 

provides an accurate 

analysis of what the text 

says explicitly and 

inferentially and cites 

convincing textual 

evidence to support the 

analysis, showing full  

comprehension of complex 

ideas expressed in the 

text(s). 

The student response 

provides a mostly accurate 

analysis of what the text 

says explicitly and 

inferentially and cites textual 

evidence to support the 

analysis, showing extensive 

comprehension of ideas 

expressed in the text(s). 

The student response 

provides a generally 

accurate analysis of what 

the text says explicitly or 

inferentially and cited 

textual evidence, shows a 

basic comprehension of 

ideas expressed in the 

text(s). 

The student response 

provides a minimally 

accurate analysis of what 

the text says and cited  

textual evidence, shows 

limited comprehension of 

ideas expressed in the 

text(s). 

The student response 

provides an inaccurate 

analysis or no analysis of 

the text, showing little to no 

comprehension of ideas 

expressed in the text(s). 

Writing 

Written Expression 

 

--The student response 

addresses the prompt and 

provides effective and 

comprehensive 

development of the claim, 

topic and/or narrative 

elements by using clear 

and convincing reasoning, 

details, text-based 

evidence, and/or 

description; the 

development is 

consistently appropriate to 

the task, purpose, and 

audience. 

--The student response 
demonstrates purposeful 
coherence, clarity, and 
cohesion and includes a 
strong introduction, 
conclusion, and a logical, 
well-executed progression 
of ideas, making it easy to 
follow the writer’s 
progression of ideas. 
 
--The student response 

establishes and maintains 

an effective style, while 

attending to the norms and 

conventions of the 

discipline.  The response 

uses precise language 

consistently, including 

descriptive words and 

phrases, sensory details, 

linking and transitional 

words, words to indicate 

tone, and/or domain-

specific vocabulary. 

--The student response 

addresses the prompt and 

provides effective 

development of the claim, 

topic and/or narrative 

elements by using clear 

reasoning, details, text-

based evidence, and/or 

description; the 

development is largely 

appropriate to the task, 

purpose, and audience. 

--The student response 
demonstrates a great deal of 
coherence, clarity, and 
cohesion, and includes an 
introduction, conclusion, and 
a logical progression of 
ideas, making it fairly easy 
to follow the writer’s 
progression of ideas. 
 

--The student response 

establishes and maintains 

an effective style, while 

attending to the norms and 

conventions of the 

discipline.  The response 

uses mostly precise 

language, including 

descriptive words and 

phrases, sensory details, 

linking and transitional 

words, words to indicate 

tone, and/or domain-specific 

vocabulary. 

--The student response 

addresses the prompt and 

provides some 

development of the claim, 

topic and/or narrative 

elements by using some 

reasoning, details, text-

based evidence, and/or 

description; the 

development is somewhat 

appropriate to the task, 

purpose, and audience. 

--The student response 

demonstrates some 

coherence, clarity, and/or 

cohesion, and includes an 

introduction, conclusion, 

and logically grouped 

ideas, making the writer’s 

progression of ideas 

usually discernible but not 

obvious. 

--The student response 

establishes and maintains 

a mostly effective style, 

while attending to the 

norms and conventions of 

the discipline.  The 

response uses some 

precise language, 

including descriptive words 

and phrases, sensory 

details, linking and 

transitional words, words 

to indicate tone and/or 

domain-specific 

vocabulary. 

--The student response 

addresses the prompt and 

develops the claim, topic 

and/or narrative elements 

minimally by using limited 

reasoning, details, text-

based evidence and/or 

description; the 

development is limited in 

its appropriateness to the 

task, purpose, and/or 

audience. 

--The student response 

demonstrates limited 

coherence, clarity, and/or 

cohesion, making the 

writer’s progression of 

ideas somewhat unclear. 

--The student response 

has a style that has limited 

effectiveness, with limited 

awareness of the norms of 

the discipline.  The 

response includes limited 

descriptions, sensory 

details, linking or 

transitional words, words 

to indicate tone, or 

domain-specific 

vocabulary. 

--The student response is 

underdeveloped and 

therefore inappropriate to 

the task, purpose, and/or 

audience. 

--The student response 

demonstrates a lack of 

coherence, clarity and 

cohesion. 

--The student response has 

an inappropriate style.  The 

student writing shows little to 

no awareness of the norms 

of the discipline.  The 

response includes little to no 

precise language. 

  



Writing 

Knowledge of Language 

and Conventions 

 

The student response 

demonstrates command of 

the conventions of 

standard English 

consistent with effectively 

edited writing. Though 

there may be a few minor 

errors in grammar and 

usage, meaning is clear 

throughout the response. 

The student response 
demonstrates command of 
the conventions of standard 
English consistent with 
edited writing. There may be 
a few distracting errors in 
grammar and usage, but 
meaning is clear. 
 

The student response 

demonstrates inconsistent 

command of the 

conventions of standard 

English. There are a few 

patterns of errors in 

grammar and usage that 

may occasionally impede 

understanding. 

The student response 

demonstrates limited 

command of the 

conventions of standard 

English. There are multiple 

errors in grammar and 

usage demonstrating 

minimal control over 

language. There are 

multiple distracting errors 

in grammar and usage that 

sometimes impede 

understanding. 

The student response 

demonstrates little to no 

command of the 

conventions of standard 

English. There are frequent 

and varied errors in 

grammar and usage, 

demonstrating little or no 

control over language. 

There are frequent 

distracting errors in 

grammar and usage that 

often impede understanding. 

 
 
 

NOTE: 
 

 The reading dimension is not scored for elicited narrative stories. 

 The elements of coherence, clarity, and cohesion to be assessed are expressed in the grade-level standards 1-4 for writing and elucidated in 

the scoring guide for each PCR.  

 Tone is not assessed in grade 6. 

 Per the CCSS, narrative elements in grades 3-5 may include:  establishing a situation, organizing a logical event sequence, describing scenes, 

objects or people, developing characters personalities, and using dialogue as appropriate.  In grades 6-8, narrative elements may include, in 

addition to the grades 3-5 elements, establishing a context, situating events in a time and place, developing a point of view, developing 

characters’ motives.  In grades 9-11, narrative elements may include, in addition to the grades 3-8 elements, outlining step-by-step procedures, 

creating one or more points of view, and constructing event models of what happened.  The elements to be assessed are expressed in grade-

level standards 3 for writing and elucidated in the scoring guide for each PCR. 

 

Coded Responses: (All coded responses are scored with a 0 on the rubric) 

A=No response 

B=Response is unintelligible or undecipherable 

C=Response is not written in English 

D=Response is too limited to evaluate 

Note—additional codes may be added after the tryout or piloting of tasks 

 

 

 



 

PARCC Scoring of Prose Constructed Response Items: 
The PARCC Summative Assessments will include three performance-based tasks, each culminating in a 

prose constructed response (PCR) item.  The narrative writing task requires that students write using a 

text stimulus, but the response is scored only for written expression and knowledge of language and 

conventions.  The other two PCRS, associated with the Research Simulation Task and the Literary 

Analysis Task, are scored for reading, written expression, and knowledge of language and conventions.   

PARCC has developed draft generic rubrics for the scoring of the three PCR items.  The language of these 

rubrics is aligned to the CCSS, the PARCC writing evidences, and the PARCC content specific 

performance-level descriptors at the given grade level.  To ensure reliable scoring of each PCR, PARCC 

will create an item specific scoring guide that includes sample scored and annotated student writings 

produced in response to the specific item.  Human scorers will be trained to use the item-specific scoring 

guides developed for each PCR, with reliability of scoring for each scorer checked carefully throughout 

the scoring process. 

Potential uses for the PARCC rubrics during classroom instruction: 

 Since the PARCC rubrics use the language of the CCSS, teachers may find them useful tools to 

score final written essays and writings produced during classroom instruction.  Teachers using 

the generic rubrics for classroom assessment purposes will likely want to pull together 

assignment- specific examples of student writing that meet the top score points and use these 

samples and the language of the rubric to show students models of excellence.  Teachers may 

also wish to work with students who have not achieved excellence to discuss how those 

students’ individual works, with effective revisions, could better meet the criteria for excellence 

described in the rubric (i.e. to best meet the grade-level CCSS). 

  After standard setting for the first operational PARCC assessments, teachers will be able to use 

released sample tasks and the annotated scoring guides to understand the rigor required to 

produce “on track” or “college and career ready” work as defined by the PARCC assessments.  

Prior to that time, teachers may find it useful to continue to work collaboratively and to discuss 

student performances to accurately and fairly assess student work.   

 When working to help students develop an understanding of specific writing skills, the 

classroom teacher may use language from one of the dimensions on the rubric, along with 

models of student writing, to exemplify the criteria for mastery of a skill.   

 Teachers may use language from the draft rubrics to create their own classroom rubrics or other 

formative assessment tools that are aligned to the standards. 

 

 



 
Cautions: 

 Until standard setting is completed and complete performance-based tasks, along with scored 

student responses, are released, educators should be cautious in making assumptions about 

where the standard will be set to allow for a student response to be considered “on track” to, or 

representing, college- and career-ready performance levels.   

 The draft rubrics are not designed to replace the CCSS—teachers should focus instruction on the 

standards and not on the rubrics. 

 The draft rubrics are designed to allow for assessment of summative, final PARCC prose 

constructed response items.  Research on best practices in teaching and assessing ELA suggests 

that it would be unwise and counterproductive to expect students to use these rubrics as 

“checklists” to produce writing.   

Research on use of rubrics in teaching English Language Arts: 
Below are a few readily available online resources which may be helpful as teachers consider how best 

to use the released PARCC draft rubrics: 

1.  The Center for Advanced Research on Language Acquisition  (CARLA): 

 http://www.carla.umn.edu/assessment/vac/Evaluation/p_4.html 

2. An article in ASCD’s Ed Leadership Journal : 

http://www.ascd.org/publications/educational-leadership/feb00/vol57/num05/Using-Rubrics-

to-Promote-Thinking-and-Learning.aspx 

3. A primer on rubrics from Saskatchewan Learning (1998):  

http://www.google.com/url?sa=t&rct=j&q=&esrc=s&frm=1&source=web&cd=13&ved=0CDYQFj

ACOAo&url=http%3A%2F%2Fwww.education.gov.sk.ca%2FDefault.aspx%3FDN%3Dc300841e-

940f-48ac-867d-dc7d5fbcc575&ei=5qb2UakLzuPgA9P-

gfgP&usg=AFQjCNGXxptLEn8ppPv_oxfWbimpdmO86Q&sig2=aOCseZkyUr-ywlmJrzeH1w 
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